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DEWEY, G e o rg e  (1837-1917), American admiral, 
whose victory at the Battle of Manila Bay ended 
Spanish power in the Philippine Islands. He was 
bom in Montpelier, Vt., on Dec. 26, 1837, the 
son of a doctor. He graduated from the U.S. 
Naval Academy in 1858. During the Civil War 
he took part in the battles of New Orleans and 
Port Hudson, La., the North Adantic blockade, 
and attacks on Port Fisher, N.C. His peacetime 
service was varied.
Dewey took command of the Asiatic Squad­
ron in January 1898, and on February 25, As­
sistant Secretary of the Navy Theodore Roose­
velt instructed him to proceed to Hong Kong 
and prepare for action in the Philippines. The 
United States declared war against Spain on 
April 21. On April 25, Dewey was ordered to 
proceed at once to the Philippines and to cap­
ture or destroy the Spanish fleet there. His 
squadron, consisting of six cruisers, one revenue 
cutter, and two support ships, headed south on 
April 27 after the arrival from Manila of the 
U.S. consul with the first intelligence report on 
the Philippines the Navy had had since 1876.
Dewey’s ships entered Manila Bay on May 
1, shortly after midnight, through mined waters 
and in the face of numerous guns on islands at 
the entrance. Only a few guns opened fire, and 
without effect. At 5:40 a . m . Dewey spoke the 
famous order to the captain of his flagship: “You 
may fire when you are ready, Gridley.” Dewey’s 
squadron, in an ellipse, steamed back and forth 
at a range of 2,000 yards (1.8 km), its rapid- 
fire guns demolishing the Spanish fleet of seven 
weaker ships that were drawn up in line off 
Cavite Island. When he withdrew at 7:35 a . m ., 
the Spanish flee  ^ was destroyed. Cavite surren­
dered about noon, but Manila could not be 
occupied until troops arrived. Dewey established 
a blockade, but a larger German fleet, sympa­
thetic to Spain, landed supplies. Dewey an­
nounced that the tJ. S. fleet was ready to fight, 
and the Germans retired.
Congress created for Dewey the rank of ad­
miral of the navy, and he was chairman of the 
General Board, advising the navy secretary. He 
died in Washington, D. C., on Jan. 16, 1917.
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DEWEY, John (1859—1952), American philoso­
pher and educator, who was the most influential 
^ nJfr c^an thinker of his time. His philosophy 
of instrumentalism,” and his writing and teach­
ing in general, profoundly affected not only phi­
losophy and educational theory and practice but 
also psychology, law, and political science.
Life. Dewey was bom on a farm near Burling­
ton, Vt., on Oct. 20, 1859. After graduating 
from the University of Vermont in 1879, he 
spent three years teaching in schools in Pennsyl­
vania and Vermont. During this period he pub­
lished, in the Journal o f Speculative Philosophy, 
his first philosophical articles.
Inspired by the philosophical guidance of 
Professor H. A. P. Torrey of the University of 
Vermont, Dewey decided in 1882 to continue 
his studies at the newly opened Johns Hopkins 
University. On the acceptance of his dissertation, 
“The Psychology of Kant,” he was awarded a 
doctorate there in 1884. In the same year he 
became an assistant professor of philosophy at 
the University of Michigan.
After an interval of one year ( 1888-1889) as 
a professor of philosophy at the University of 
Minnesota, Dewey served as chairman of the 
philosophy department at the University of Mich­
igan from 1889 to 1894. During this period he 
published several books, as well as articles on 
philosophy, psychology, and education. In 1886 
he married his first wife, Alice Chipman, who 
later became a professional educator; they had 
six children.
Recognition of Dewey as an important educa­
tor dates from his work as chairman of the de­
partment of philosophy, psychology, and peda­
gogy at the University of Chicago (1894-1904). 
In 1896 he organized the university’s laboratory 
school, which he directed with the help of his 
wife until 1903. There he pioneered in experi­
menting with curricula, methods, and organiza­
tion, effectively combining educational theory 
ánd practice. His success in persuading parents 
to participate with teachers in the educational 
process led to the publication of his first influ­
ential educational work, The School and Society 
(1899), a series of lectures to parents of the 
pupils in the school. During his tenure at Chi­
cago he also published many other books and 
served (1899—1900) as president of the Ameri­
can Psychological Association.
Because of disagreements with the administra­
tion of the University of Chicago over the labora­
tory school, Dewey left Chicago in 1904 to 
become a professor of philosophy at Columbia 
University. There he attained the full measure 
of his national and international reputation as a 
philosopher, educator, writer, and leader in public 
affairs. Through his teaching and writing Dewey 
reached out to the minds of philosophers and 
educators all over the world. His concern tran­
scended the academic; he labored incessantly for 
the betterment of human life everywhere. 
Through his own work and that of his disciples, 
the foremost of whom in the field of education 
was William Heard Kilpatrick, Dewey affected 
educational thought and practice in many lands.
During this period Dewey was active in many 
organizations. He served as president of the 
American Philosophical Association in 1905-1906. 
In 1915 he became the founder and first president 
of the American Association of University Profes­
sors. The next year he became a charter member 
of the Teachers’ Union, which he was to leave in
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the 1930’s because of what he felt were leftist 
tendencies. In 1920 he helped organize the 
American Civil Liberties Union. On the interna­
tional scene, Dewey made tours of the Far East 
in 1919 and 1931. He also surveyed education 
in Turkey (1924), Mexico (1926), arid"'the 
- u s s r r T r e T s r r  recording his observations in 
Impressions o f Soviet Russia and the Revolution­
ary World, Mexico—China—Turkey (1929).
After his retirement in 1930, Dewey concen­
trated on writing and on public affairs. He was 
active in advancing adult education, especially 
in the fields of political and international under­
standing. His political activities included the 
presidency of the People’s Lobby in Washington 
(after 1929) and the chairmanships of the 
League for Independent Political Action and the 
League for Industrial Democracy. He also served 
as chairman (1937—1938) of the commission of 
inquiry into the charges made against Leon 
Trotsky in the Moscow trials; its finding, that 
Trotsky was innocent, subjected Dewey to a storm 
of vituperation from the Soviet and American 
Communist parties.
Dewey’s first wife died in 1927, and in 1946 
he married Mrs. Roberta Grant. He died in New 
York City on June 1, 1952.
Philosophy. Although Dewey’s early philoso­
phy followed the idealism of Hegel, he gradually 
drifted away toward the pragmatism of William 
James. This meant that he came to reject the 
view that truth is fixed and unchanging in favor 
of the view that truth is determined on the basis 
of the consequences of ideas. Dewey’s philoso­
phy, usually known as “instrumentalism” or “ex- 
perimentalism, is reflected in his educational 
theory in its emphasis on the importance of 
“learning by doing” and its opposition to the 
stress on dogmatic and authoritarian teaching 
methods and on rote learning. He advocated 
laboratory and workshop courses, which he felt 
would foster creativity and cooperation among 
the students. Dewey held that the democratic 
society must instill in its citizens the habit of 
free inquiry and an antipathy to rigid and 
dictatorial methods. Typical of his view that 
education, to be most meaningful, must have a 
practical outcome is his statement, in Democracy 
and Education (1916),  that “men have to do
something to the things when they wish to find 
out something; they have to alter conditions.” 
Dewey’s ideas were adopted and often dis­
torted by the “progressive education” movement, 
with the result that, to cater to the whims of 
students or teachers, subject matter was often 
neglected in favor of disorganized entertainment 
or reduced to mere vocational training. The 
spread of such abuses ultimately forced Dewey to 
protest them in his Experience and Education 
(1938),  which affirmed the importance of the 
cultural heritage and cautioned against deriving 
education from experience alone: “The belief 
that all genuine education comes about through 
experience does not mean that all experiences are 
genuinely or equally educative. Experience and 
education cannot be directly related to each 
other. For some experiences are mis-educative.” 
Influence. Without a doubt, Dewey was the 
best-known American educator of all time, both 
at home and abroad. To some of his admirers he 
was the greatest educator who ever lived. On 
the other hand, there are many who attribute 
all the ills of education in the United States to 
the influence of his ideas. Certain specific in­
fluences of Dewey’s include his emphasis on the 
avoidance of “either-or” arguments in thinking; 
he taught generations of readers and students to 
examine ideas dispassionately before deciding on 
a course of action. Dewey also championed the 
philosophy of legal realism, according to which 
the judge plays an active role in the making of 
the law and should therefore be made more con­
scious of the inevitable social consequences of 
his decisions. But perhaps Dewey’s greatest con­
tribution lay in his insistence that the true func­
tion of philosophy is to solve human problems 
and his demonstration that it can be made to do 
so. Retaining his fundamental viewpoints in the 
face of bitter opposition, Dewey never ceased 
his struggle to better the lot of humanity in all 
parts of the world.
W il l ia m  W . B r ic k m a n  
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